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InthecourseofJapanese.historyConfhcianismtwicehastriedtostrikerootsin

theJapanesesoil.Thefirstattempt,intheNaraperiod,resultedintheestablishment

ofthecentralizedmonarchyandnewprinciplesofbureaucraticadministration .The

second,intheTokugawaepoch,promotedthefb㎜ationofaConfUcianmodeof

discoursethatshapedthecontoursoftheEdoperiodintellectuallifb.ThoughCon-

fUcianismnevergainedthestatusofofncialideology,itsinfluencewasbynomeans

confinedwithintheboundariesofthescholasticworld.Tounderstandtheroleplayed

byConfUcianisminTokugawasociety,itisworthponderingthewaysitwasusedto

encouragetheemergenceofanewtypeofman,.onewhooccupiedhimselfw玉ththe

tasksofself」cultivationandself二perfbction.

Tothisaim,weproposetoexaminethedoctrineofoneofthemostac㎞Qwl-

edgedandfamousConfUciansgholarsoftheseYenteenthcentury ,It6Jinsai(1627-

1705),whoalongsidewithOgyUSoraiiscreditedwithfbundingtheAncientLearning

School・ThestudywillbefbcusedonhistreatiseDの.'〃20η 童 子 問(Boy'sQuestions
,

1673),writteninthetraditionalgenreofquestionsandanswersandcoveringthefUn-

damentalproblemsofConfUcianism.Compiledinthe飼 ㎜ofdialogsbetweenthe

wiseteacherα 忽inquiringstudents,thistext,inaconciseandeasy-to-comprehend

魚shion,introducedJinsai'sinterPretationofconfucianideas.Questions-1890f

them-aregroupedinanumberofthematicallyunitedlogicalblockscoveringvari-

ousissuesofConfhciandoctrine.

Aspronouncedinthetwelfthquestionofthefirstbook伽 盈 の,theessenceof

ConfUcianleamingisrepresentedbythreemainthemes一"humannature ,theWay

andleaming."ThereiSnodoubtthatthisstatementimmediatelyremindstheopen-

ingparagraphof"DoctrineoftheMean,"whichstates,"WhatHeavenhascon艶rred

iscalledtheNature;anaccordancewiththisnatureiscalledthePathofduty;the

regulationofthispathiscalledInstruction."lThisfbrmulaexpressestheessenceof

ConfUcianteachingasitwasunderstoodbythefbllowersofChuHsi(1130-1200)

lineofNeo-ConfUcianism.DespitethefactthatJinsaiistraditionallylabeledasa

ChuHsiantagonist,inthiscasehesharestheviewoftheChinesephilosopheronthe

且mdamentalsofConfUcianism.

Thenwhatarehisviewsonhumannature,theWayandinstruction?Howdoes

heexplaintheirrelation?Tobeginwith,thegreatimportanceoftheseconceptsis

clearffomthefactthatthescholargivesdetailedexplanationofthesemattersinten
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successivequestions(first〃2α ん1,N12-22).Herearesomequestionsvoicedbyhis

students:"Whatarethedif〔brencesbetweenhumannature,theWayandinstruction?"

``Ishumannaturemoreimportantthaninstructionorisinstmctionmoreimportant?"

"Whatconstitutesthecontentofinstruction?"``Whydoestheprincipalbookinthe

universe-the.4η α16c孟3-touchuponinstructionbutdoesnotspeakabouthuman

nature,whileハ 抛 ηぬ3concentratesmainlyonthediscussionofhumannature?""ls

leamingrootedinthehumannatureordoesitexistoutwardly?"

Theenumerationofquestionsshowsthattheyarecenteredonthemaintopic-

theinterrelationofnature,theWay,andinstruction.Thescholarexplicitlyclari且ed

thiscrucialissuesayingthat"thehumannatureisgood,thuspeopleperceivetheWay

andyieldtoinstnlctionlike`theWayoftheEarthcherishesthegrowingtree"(``Doc-

trineoftheMean,"17).Inotherwords,heemphasizedtheideathatitwashuman

na佩rethatpredete㎜inedman'ssusceptibili取toinstruction.ThisbasicConfUcian

conceptheillustrateswithfamousaphorismsofConfUcius,suchas``Bynaturemen

arenearlyalike-bypracticetheygettobewideapart"(∠[η01εc∫3,17,2)or``Inteach-

ingthereshouldbenodistinctionofcIasses"(∠1〃01εc孟 ∫,15,39)..

Thisthemeisveryimportantfbrthescholar,asheagainandagainrepeatsthat

``ifthehumannaturewasstupidandstubbornlikethatofadogorahen
,theneven

hundredsofSagesandwisewouldnotbeabletochangetogoodnessthehumanna-

turewiththehelpofinstruction"(1,13).Ontheotherhand,iftherewasexcellent

instruction,buthumannaturewasevilanddidnotdiffbrfピomthatofadogorahorse,

itwouldruncou耳tertheWay.

Consequently,itistheinbomnaturethatmakespossibletheprocessofleam-

ing.Thisassertionpuzzleshisstudents,andraisesanewproblem:Doesitmeanthat

humannatureismoreimportantthantheWay?Doubtsconcemingprimacyofnature

partlyarose丘omthetextof"DoctrineoftheMean"thefirstparagraphofwhich

containsthede且nitionofthreeconceptsgivenintheconsecutiveorder``Nature,Way,

Instruction."Tothisthephilosopherarguesthat``natureexistsaslongasmanexists,

whiletheWayexistsbyitselfirrespectiveofthehumanexistence."Thisfinalargu-

mentembracesaveiledcriticismofChuH:si,who``erroneously"believedthathuman

natureisarootandtheWayisthesummit.

Ifamanhasaninherentabilitytoleam,whatistheo切ectofhisstudy?This

themecanbeinterpretedintwowaysinthebroadsense,studymeans"perceiving

theWay,"andinthenarrowsense,itsupposesanumberof"su切ects."Thereisa

separatequestiondedicatedtothecontentofinstnlction.]k)answeritJinsairesortsto

theauthorityofConfUciuscitinghiswords:"TherearefburthingswhichtheMaster

taught-letters,ethics,devotionofsoulandtruthfhlness"(珈 α1θcお,7,25).11tseems

thesayingneededft1rtherelucidationsincethescholarlauncheslonginterpretation

ofthefburthings.Hetakes``letters"tobedefinedbythe3痂 乃o勿 ηg(BookofPoetry),

3肋o痂 ηg(BookofHistory),andotherbooksfをomtheSixClassics.``Ethics,devotion
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・ndtmthfUlness・"inth・ ・ch・1・・'・・pini・n
,meanp・actical・ealizati・n・f㎞ ・wl・dg・

obtained丘omreadingClassicalbooks.Poor㎞owledgeofclassicalbookswillresult

inone-sided㎞owledge,while㎞owledgewithoutusingitinpracticewillbecome

``empty
."Thenextquestiondealtwiththeneedtoreadbooks .Oneofthestudents

inquiredwhetherBuddhaandtheMingscholarWangYang-ming(1472 -1529)
,who

believedthatoneshouldnotrelyonwrittensources,weremistaken .Thiswasnotjust

anordinaryinquiry;byimplication ,itrefbrredtothepolemicaldiscoursebetween

ChuHsiandLuHsiang-shan(1139-1192)abouttheenlditionandthestateofmind
.2

Thefb㎜erinsistedthatlearningshouldbeginf士omreceivingbroaderuditionby

readingtexts,whilethelatterthoughtthatmenatfirstshouldilluminatehismindand

onlythenseekfbrvast㎞owledge.Jinsai'sanswer,citedabove
,unequivocallyshows

thatheupholdsChuHsi'sposition・Inthenextentryheopenlyrefhtestheopinionof

Sung・ndMing・ch・larsth・tth・m・ ・timp・ 丘・ntt・ ・k・f・m・ni・"t・giv・ 釦lld・v・1二

〇pmenttohisownnature,"insteadofithecontinuesthesamequotationffom:τ 阨

Doo珈 ε(渤8M～ αη,whichsaysthatmancan"assistthetransfb㎜ingandnourish-

ingpowersofheavenandearth"and``fbmlatrinitywithHeavenandEarth ."

Tosumup,Jinsaiunderlinesthatthreeconcepts-Humannature
,theWay,and

Instruction-fb㎜thekernelofConfUcianism .Ifwelookatthisfb㎜ulaintheedu-

cationalperspective,thenwediscoverthatitdetemlinesboththepreconditionof

Instruction(humannature)anditso切ect(theWay) .Aswehavealreadymentioned,

themaintaskoftheeducationisthepracticalper鉛 ㎜anceoftheethicalnomlsde一

且nedbytheSages.Inotherwords
,th6aimoftheeducationisself」cultivationand

attainmentofthe"noblemen"ideal.Thereisnothingnewinthisidea
,sincethe

ca・din・1・ 切ectiv・ ・fC・n価cani・mi・theethicalt・an・b㎜ ・ti・n・fhum・nb・ing・
,

enablingthemtooptimizetheirsocialrolesinsociety .Soitisnosurprisethatan一

・w・・ingth・qu・ ・ti・n・b・utth・high・ ・tg・ ・dinth・Universe(3
,42),th・phil…ph・ ・

unhesitatinglyreplies:``lovefbrstudy."

NowbefbreweproceedtotheinterpretationofJinsai'steaching
,letusanalyze

someofthecategoriesusedbythephilosopheLSpeakingaboutsuchtopicsas``edu-

cation,""instruction,""leamt丘omtheteacher ,orbook㎞owledge,""theo切ectof

study"heusesthetraditionalte㎜s学(Ch.鰄 餉 ,Jp,gα ん〃伽 α励 〃);教(Ch.c乃loα

Jp.孟 γδ/o∫ 肋 吻,学 問(Ch.励 θ加 εη,Jp.goん 跏oη) .Thelastte㎜,gα ん翩oη,de-

notingtheprocessoflearningaswellasitso切ect ,isusedmoreoftenthantheother

two.AccordingtoMorohashi'scomprehensiveChinese-Japanesedictionary
,this

te㎜lsmetlnル 勉 伽(chapter3,pa丘2,4)inthephrase"Ihavenotgivenmyself

tothepursuitoflearning,butIhavefbundmypleasureinhorsemanshipandsword

・x・・ci・e"・ndin・h・pt・ ・6(P・ 丘1,11,4)inth・ ・t・t・m・nt"Th・g・eat・nd・fleamingi・

nothingelsebuttoseek鉤rthelostmind."Inbothcasesthete㎜means"theprocess

ofleamihg."ThesamecompoundcanbeR)undinH吻72π
,inthechapter"Instmc-

tionsfbrLearning,whereitiswritten:``unlessyouhearthewordsoftheancientking
,
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youwillnotlearnthegreatnessoftheteaching."Herethete㎜doesnotstand飴r

theprocessofleaming;insteaditdesignatestheintegrityofthedoctrine.Therefbre

itisevidentthatsemanticallythiste㎜includesthreerelatedbutnotidenticalmean-

ings-theprocessofleaming(study);itsresultinthe鉛 ㎜ofreceived㎞owledge

(eruditionorindividual㎞owledge);andtheo切ectoflearningunderstoodasawhole

bodyofTeaching(doctrine).Toputitanotherway,thesamete㎜"gα ん翩o刀"is

usedtodenominatetheprocessoflearning,itso句ectanditsresultliketheEnglish

wordLeamingorRussiante㎜"z刀 翻 ε"(knowledge)thatcanbeusedinthebroad

andnarrowmeanings.Theinterrelationbetweenleamingasdoctrineandleamingas

enlditioncanbedescribedasarelationbetweenthewholeanditspart.Isitpossible

toapPlythesamepatterntothete㎜9α 伽oη?

Firstofal1,itisnecessarytomentionthatgα 初 〃20〃canberenderedbytwo

compoundswiththesamefirstcharacter"g盈 〃";inonecase,thesecondcharacteris

問"〃70η 〃o〃,"andintheother,thesecondcharacteris門"澀oη/ん αdb."According

tothedictionaryKの εη,bothvariantsofwritingareusedtorenderthesamemean-

ing一"leaming,processofleaming,school."Nodoubt,thesecondcompoundthat

originallymeant"gatesofaschoor'graduallystartedtobeusedasadenominatorof

alearningitselfThesymbolicmeaningofthiswordisevident,stillitcontainssome

lessobvioussubtextwewouldliketoattractattentionto.Thesymbolof``gatesto

㎞owledge"supposestheopennessof㎞owledgefbreveryone-inthecaseofJinsai,

theideathatallhumanbeingsarecapableofleamingisvoicedmanytimes.Whatis

interestingisthefactthatinhistreatisehedoesnotonceusethee琴pression``toreach

thegatesofLeaming."Herethegatesper飴 ㎜the釦nctionofdividingspace,asdo

thegatesinBuddhistorShintoiststempleswheretheyseparatetheprofaneandsacral

realms.ToacertaindegreeasGatesto㎞owledgetheyplaythesameroleasworld

ofleamingw包screatedbytheSages(itisworthofmentioningthatitisnotwithout

reasonthatConfUciusrepeatedthathe``passeson,butdoesnotcreate")andanordi-

narymancanonlytemporarily``visit"it.ThusConfUciushimselfcanbesymbolically

treatedaskindofamediatorthatfamiliarizespeoplewiththeSages'wisdom.

TreatingGatesofLearningasTbmplegatesbringstomindidiomaticexpression

``TempleofScience"usedinmanyIndo -Europeanlanguages .Thoughitsoriginand

etymologyremainunclearfbrus,itseemstobe .auniversalmetaphor㎞ownbothin

theeastemandwesterncultures.Ifwedeveloptheanalogybetweentemplegatesand

Gat拿sofleaminginthecontextofJapaneseculture,thenweprobablycaninterpret

therelationbetweensacralandprofanerealmsasapolarityofoutward-innerrealms

withthegatesbeingavisiblesymboloftheirbordeLToprovetheidealetusonce

moreretumtothequestionsofJinsai'sstudents.Thetwenty-secondquestioninthe

且rst〃2α ん'says:"lsleaminginsidethehumannatureoroutsideofit?"Tbthisthe

scholarrepliesthatouterandinnerfb㎜anentity,withthehelpofinneronehelpsthe

outer,withthehelpofoutercherishestheinner,andtheycannotexistwithouteach
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otheLThen,hecontinues,"amongthethingsnecessaryfbrlifbandleamingthereis

nothingthatwasnotborrowed丘omouterrealm .IR)considerthesethingsas"outer"

isjustthesameastopullupthetree丘omthegroundortotakefishffomthewateL・ ・

IntheepochoftheSagestherewasnooppositionofinnerandouter ,theirseparation

andcontrapositionhappenedbecauseofthenarrow-mindednessofConfUciansofthe

subsequenttimes.

Thispassageprovesthatdespitephilosopher'snegativereactionagainstappli-

cationofimer-outerpolaritytothe``learning"problematic ,itwasoneofthemain

epistemologicalinstnlmentsusedintheFarEastemarea.Itispreciselythisfactthat

inmyopinioncandete㎜inethespeci且cityofthe魚r-eastemconceptofleamingas

doctrineandindividualerudition.Ifwepercepttheirrelationasawholeanditspart
,

theemphasisisplacedmoreontheirnon-identity,whileinffamesofinner-outerpo-

larityitaccentuatesthecontinuityof㎞owledgeandthereisno魚talbreakbetween

theinner(erudition)andtheouter(leaming)atleastintheory .Thustheidiom``Gates

toLeaming,"commontobothEuropeanandFarEastemcuItures
,andtheuseofthe

samewordtodenotesimultaneously``leaming"asabodyofwisdom
,educationaI

processanderuφtion・"caninfactdisguisetwoslightlydiffbrentapProachestothe

conceptoflearning.

NowletustumoncemoretotheConfUcianteachingintheinterpretationofIt6

Jinsai.Accordingtohim,oneofthemainideasthat鉛 ㎜edthecoreofConfUcian

teachingandthuswasespeciallyemphasizedbythescholarwasthepotentialpos-

sibility(orbettersay,inbomavailability)ofeducationandtheimportanceofinstruc-

tlonasameansofextensiveself=cultivation.ForthisreasonJinsaigoesintodetails

dealingwithwiderangeoftopicsrelatedtotheaim ,o切ectandmethodsofeduca-

tlon.LetusaskourselveswhyJinsai,unlikehispredecessorssuchasfbrexample

thepatriarchsofConfhcianisminJapanF両iwaraSeikaandHayashiRazan
,wasso

imdamentallyconcemedwiththeconceptofinstruction(education) .

At且rstsightitcanbeexplainedbythef吾ctthathehasmadehischoiceinfavor

of"ancientConfUcianism"voicedbyConfUciusandthusdevelopedideasofhisMas-

terwhowantedwithahelpofhisteachingtobringupanewtypeofman-socalled

``superiorman"
eagertobendeveryeffbrtfbrthesakeofpublicservice .Thenitisno

suΦrisethatoneofhisstudent'sinquiriescontainsa缶 ㎜ationthatthe肋 α1θc云5
,in

contrastto漉 ηc嬬,isfbcusedmainlyontheproblemofinstruction .Nowweface

thenewquestion:Whatwerehisgrounds飴rr句ectingSungorMingConfUcianism

inf合vorofits``original"ancientversion?

Pa丘lythischoicewaspredete㎜inedbythesocialchangesthathappenedinthe

Tokugawasociety.AstheprominentJapanesescholarBit6Masahidehasshowed
,

duringthefburteenthandsixteenthcenturiesJapanwasfacedwith``theappearance

ofnewfb㎜sofstateandsocialorganization,"i .e.,theestablishmentoflθ(houses

orlineages)asthebasicunitofsocialorganizationamongboththebushi(warrior
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class)andtherestofpopulation."3Thisprocessleadtothe魚ctthatsocietynolonger

assumedthatbirthorsocialstatuswasaprerequisitefbrmakingalivingthrough

culturalactivity-theprofbssionalpursuitofsuchactivitiesthuscametoberegarded

asalegitimateoccupation,com亘arabletoanyotherfamilyenterprise.Consequently,

regardlessofone'sbirthifonehadscholarlyorartistictalent,onecouldadvancein

one'sfieldandtherebyestablishahouseofone'sown.Thiswastnlenotonlyfbr

bushibutalsofbrthoseoftownsmenorpeasantorigin.Thisnewsocialrealitytoa

certaindegreeexplainstheimportanceof``instruction"inthethinkingofIt6Jinsai,

himselfthesonofacraftsmanwhoestablishedhisownschoolopenfbrthepeopleof

dif飴rentsocialstatuses.

Theopennessof``leaming,"therefUsaltogivedel陀renceto``secrettraditions"

thatprovidedaccessto㎞owledgetothe"privilegedcircle"ofaristocrats,andtheso-

cialrecognitionofintellectualactivityasaprofbssionaloccupationwereEdo-period

conditionsthatfbsteredthespreadofConfUcianism.Thoughthetwobasicaimsof

ConfUcianismwereself=realizationandsettingtheworldinorder,itwasabundantly

clear.thatthetaskof``orderingsociety"wasthesovereignsphereoftheTo㎞gawa

rulers,whowerenotwillingtoshareitwithanyone.Theauthoritarianstyleofthe

且rstshogunslehodoubtthattheyonly鉤 ㎜allyneededConfUciancounselorswho

wouldassistthembydispensingwiseadvice.ThemoresoastheexampleofYama-

gaSok6(1622-1685)exiledtoAk6domainexpressivelydemonstratedthatbakufU

won'thesitateifitfbelsevenahintofthreatagainstitspowerinthewritingsof

Confhcianscholars.Cases,whenConfUcianscholarslike,fbrexample,OgyUSorai

wrotetreatisesonpoliticalmattersbytheofncialordersdidnotcontradicttheabove-

mentioned.Shogunscouldaskfbradvice,butitdidnotmeantheywouldfbllowit.

So,intheseventeenthcenturyConfUcianschoolsfUnctionedas``privateenter-

prisers"andweremainlyconcentratedinKyotoordomains.The``ofncialstatusof

bakufh-sponsoredschool"oftheSh6heik6,asH.Oomsconvincinglyshowed,was

nomorethanamythdeliberatelycreatedbythedirectdescendantsofRazan,who

administeredthatacademyIttookuntilthemiddleofTo㎞gawaperiodfbrEdoto

replaceKyotoasthecreativecenterofculture.

Asaccesstopoliticameldwasrestricted,therewasonlyonerealmofapplica-

tionwhere``self=realization"couldhavebeenattained-andthatwastheeducational

sphere.Thissituationwasnotregardedastragic,sinceevenConfUciushimselfhad

beenunabletorealizehiscapacitiesinpoliticalactivityandinsteadconcentratedon

teaching.MostTbkugawaConfUρianistshadtofbllowhisexample.

ThusthewidespreadofConfUcianismintheepochverypowerfUllyinfiuenced

theeducationalsphere.Itmanifbsteditselfintheappearanceofanewcategoryof

peoplewhochoseintellectualactivityastheirmainoccupationandintheemergence

ofprivateschoolsandacademiesopenfbrallstudents,regardlessoftheirsocial

standing.
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Gα 肋 〃ω ηbecamethemainfieldinwhichtheeffbrtsofConfUcianmentorswere

fbcused.Theyconcernedthemselveswithmattersofmoralityandethicsthatwere

crucialnotonlyfbrself」realizationbutalsofbreverydaybehavior.Bynomeans

doesthismeanthattheygavenothoughttoissuesrelatedtotheWayofgoveming

ortheWayofthesovereign,butthesetopicswerenotvaluedasproblemsofprime

importance.Theemphasisshiftedtothemoldingofanethicalsuperiormanwho

couldattaintheidealofselfLcultivationintheworldofscholarship.Forthesereasons,

gα 肋 〃20ηbecameoneofthebasicconceptsofConfhcianteachingintheschoolof

thoughtofIt6Jinsai.
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