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Thispaperwilldescribeseveralexamplesofcurriculardesignwhich

combinelinguisticandanalytictasksdesignedtoengageJapanesestudents

simultaneouslyincriticalthinkingacrossavarietyofdisciplinesaswellas

inEnglishlanguagelearning.Theseexamplesaredrawnfromclass

materialswehaveusedatMiyazakiInternationalCollegeinsouthern

Kyushu(MIC),whereSteveteachesEnglishandDebrateaches

anthropology.Thestatedpurposeofoureducationalinstitutionis"to

developinternationalcitizensconversantinJapaneseandforeigncultures

andfluentinEnglish"(MIC2003).Therefore,wearefacedwiththeneed

topresenttopicsinanappropriateEnglish-baseddiscursivecontextandto

findwaystoengagestudentsinsuchdiscourse.

Thememorization-examinationbasedtrainingthatthemajorityof

middleandhighschoolstudentsinJapanreceivecreatesspecificchallenges

forthesestudentsaslearnersofEnglishandWestern-styleliberalartsat

university.Criticalthinking,andthelinguisticresourceswhichaidits

expressioninEnglish,arenotablyabsentfromtherepertoireofentering

studentsatouruniversity.Aseducators,ourgoalistomeetthisaudience

witheffectivemethodsofinstructiontoleadstudentstowardsgreater

understandingofEnglishlanguage-basedliberalartsdiscourse.Thiscreates

theneedforstrategiesthatcombinediscipline-basedcontentandEFL

instructionwithanunderstandingoftheculturalandeducational

backgroundofourstudents.

TeachinginEnglishisprobablythebestunderstoodpartofourcharge.

Butwhatdoesliberalartsreferto?Thoughitisusuallyglossedaskソ の,δ

ky�ku教 養 教 育inJapanese,itisperhapsmoreusefUltoconsiderthat

definitionasaseparateenterpriseandconcernourselveswiththeWestern

definitionofliberalarts.Thedictionarystates:"thestudies(aslanguage,
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philosophy,history,literature,abstractscience)inacollegeoruniversity
intendedtoprovidechieflygeneralknowledgeandtodevelopthegeneral

intellectualcapacities(asreasonandjudgment)asopposedto

professionalorvocationalskills"(Merriam-Webster2004,emphasisadded).
Fromthisweseethatthedevelopmentofcriticalthinkingis,infact,an

integralpartoftheliberalartscurriculumasweconstrueit.Specifically,at

ourinstitutionthesubjectscoveredarehumanities(arthistory,

communications,history,literature,linguistics,philosophy,religion)and

socialsciences(anthropology,economics,politicalscience,psychology,

sociology),aswellasareastudies.

PedagogyandRationale

Weteachusingacontent-basedinstructionalmodel(CBI).CBI

involves"concurrentteachingofacademicsubjectmatterandsecond

languageskills"(Brinton,Snow,andWessche1989:2).Whenthegoalisto

mainstreamstudentsintoclasseswithnativespeakers,`sheltered'or
`adjunct'CBIframeworksareuseful.Inourcase,`theme-based'CBIisthe

mostsuitableframework.Theme-basedCBIistaughttostudentswith

TOEFLscoresusuallyintherange350to500.Thesescoresarelowerthan

theTOEFL500scorewhichisoftentheminimumrequirementforstudents

whowanttostudyatuniversitiesinEnglishLlcontexts.Becauseofthe

lowerproficiencylevelofthesestudents,anystandard"mainstream"course

wouldhavetoberedesignedifitistobeusedinatheme-basedEFLclass.

Forexample,complicatedconceptscanbemadeeasiertounderstandby

usingpostersandcharts,(Mackenzie,2000,p.108).Otheradaptationsto

studentproficiencyincluderewritingoftextstoamanageablereadinglevel,

holdingfrequentquizzestoassesscomprehension,andassigninggroup

projectsandfreewritingexercises.Instructorscantailoracoursetothe
specificneedsoftheirstudents.Inourlowerdivisionclasses,weuseteam

teachingwhereinanEnglishspecialistandacontentspecialistcocreateand

cofacilitatetheclass.Althoughupperdivisionclassesaretaughtbycontent

specialists,thegoalsandmethodsarestillorientedtowardsEnglishaswell

asdisciplinarylearning.

ThedifficultyJapanesestudentsoftenhavewithliberalartsclasses
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taughtinEnglishcannotbeexplainedsimplybyreferringtoalackof

languageproficiency.Rather,thereappearstobeamorebasicdifferencein

culturalapproachestoacquiringknowledgeandprocessinginformation.

ThoughearlyeducationinJapancanbecharacterizedascreativeand

studentcentered(Edwards2004),middleandhighschooleducationshifts

toafocusonmemorizationinpreparationforhighschoolanduniversity

entranceexaminations.Rohlendescribesexamquestionsthus:"Emphasis

isonmasteryoffacts,controloverdetails,andpracticedskillinthe

applicationofmathematicalandscientificprinciples...Scienceandmathfit

theshort-answermodecomfortably,humanitiesandsocialsciencesdonot"

(1983:95).AmorerecentquotefromtheAsahiShinbundescribesa

situationthathaschangedlittlesinceRohlen'sinvestigation:"Recently ,itis

saidthatimprovementofthetestcontentscontinues;however,itis

unreasonablefromthestarttoexpectmanyanalyticquestionsonthe

in-schoolmemorization-basedteststhatprecedehighschoolentrance

examinations"(2003,translationDJO).Thisbackgroundmayaccountfor

theproblemsdescribedbyUenoChizukowhensheassignedevaluative

essaystoherstudentsattheUniversityofTokyo.Shehadassignedareport

attheendofthefirsttermofherlecturecourse,inlieuofanexamination.

Tohergreatshockanddismay,thestudentreportsshereadwerenotwhat

shehadhopedfor:"WhenIsawthehundredorsopagesofreportsthathad

beenturnedin,honestlymymindfilledwithanger.Fromonereporttothe

next,mererepetition-theyweresummariesofthethingsI'dsaidinclass .

Nowherewasthereanythingnewororiginal.Almostnothingwasaddedto

mycourse.TherewereonlysummariesofthingsIhadsaid"(2002:12-13 ,

trans.DJO).Thiskindofresponse丘omstudents,howeverwellitmay

reflectamemorization-basededucation,isclearlynotsuitableforthe

liberalartsclassroom.

Culturaldifferenceinexplanationstylesshowsupveryearlywhenwe

compareJapaneseandAmericanschoolchildren.Watanabe(2001)used

fourgraphicrepresentationsasstimulusforelementarystudents .Herchief

findingisthat"Japanesestudentshaveastrongtendencytostatewhole

eventsinchronologicalorder,whileAmericanstudentstendtostatethe

resultoreffectfirstandidentifycausesintheirexplanations"(2001:346) .
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Watanabestatesconcern"thatthedifferenceinstyleissometimesmistaken

forthedifferenceintheabilitiesofstudentsfromdifferentcultural

backgrounds"(ibid.).IndeedweatMICdonotfindalackofpotential;

ratherweworktounderstandourstudents'precollegelinguisticbackground

andculturalpracticeandtrytoapplythisunderstandingindesigning

appropriateactivities.Underthecognitivelinguisticsframework,language

is"anessentialinstrumentandcomponentofculture,whosereflectionin

linguisticstructureispervasiveandquitesignificant"(Langacker1999:16).

Culturallinguisticsassertstheculturalelementofcognition;itcanfruitfully

beappliedtomanypreviouslyperplexingissuesinthesecondlanguage

teachingclassroom.AsLovedaysays:

WhateverthespecificobjectiveofL2teachingmaybe,oneofits

fundamentalgoalsmustbetoimpartanabilitytocomprehendfully

andwithsatisfactionwhatthetargetcommunitymeansinspeaking

andwriting..Moreover,..languagereflectsandexpressesthe

cognitivecodeofaparticularcommunity.Ifateacherisgoingto

provideanadequateexplanationofthemeaningofanitemintheL2,
thiscanonlybedonebyreferringtoculturalknowledge.(1982:53)

Ofcourse,notonlywordsintheL2,butgrammaticalstructuresalso

needtobepresentedinanappropriateculturalcontext.Furthermore,the

student'sfirst-languagesetofculturallinguisticmodelsshouldbetaken

intoaccountwheneverpossiblewhendesigningappropriatecurriculafor

secondlanguagelearners.

AsJapanesestudentsmoveintomiddleandhighschool,thestakesin

whatMcVeigh(2002)hasdubbedthe"educatio-examination"systemare

raisedsignificantly.Thetrainingthatstudentsreceiveatthislevelis

stronglygearedtowardsobjectiveexamswhichrequirememorizationof

well-defined,isolatedfacts(closed-knowledge)ratherthanbroad,

interconnectedsystems(2002:100).Asaresult,studentsapproach

educationwiththeexpectationthatthecontentoftheday'slessonisa

packagedsetoffactstobeabsorbed,ratherthanasituationnecessitating
analyticskillstomakeadiscovery.StudentsenteringtheprogramatMIC

oftenhavedifficultywithtaskssuchasmakingconnectionsbetween

42



TeachingJapaneseUniversityStudentsLiberalArtsinEnglish

conceptsorconsideringmultipleinterpretationsofevidence.

AlongwithCBIandteamteaching,wealsousean`activelearning'

format.Thiscombinationofstrategiesislabor-intensivebutholdsdistinct

advantagesoverthetraditionallecture-basedteachingmodel.Active

learningisapedagogicalstrategywhich"involvesthestudentsindoing

thingsandthinkingaboutthethingstheyaredoing"(BonwellandEison

1991:2)Itcanincludethefollowingstrategies:

●

●

●

●

●

Studentsareinvolvedinmorethanlistening.

Lessemphasisisplacedontransmittinginformationandmoreon

developingstudents'skills.

Studentsareinvolvedinhigher-orderthinking(analysis,

synthesis,evaluation).

Studentsareengagedinactivities(e.g.,reading,discussing,

writing).

Greateremphasisisplacedonstudents'explorationoftheirown

attitudesandvalues(ibid).

Letusnowdescribespecificwaysweemploythesestrategiesinthe

classroom.

Steve'sProjects

Thissectiondescribesthreeteam-taught,content-basedEFLclasses.

Theclassesare丘omthreedisciplines:humanities,areastudiesandsocial

science.Eachclassusuallyhasaround20studentsoflow-intermediateto

intermediateEnglishproficiencywithapproximateTOEFLscoresinthe

range250-450.Thechoiceofclassactivitiesisbasedonabeliefinthe

valueoflearner-centerededucation.Learner-centerededucationis,of

course,anumbrellatermthatcoversavarietyofpractices.Amongthese,

themostrelevanttothediscussionwhichfollowsaretheconceptsof

learnerpotentiality,groupsolidarityandthevalueofaffective-based

activities.Toclarifytheseterms,beliefinthepotentialoflearnersmeans

thatlearnerknowledgeisviewedasanimportantresource,ratherthan

somethingtobeexcludedfromtheclassroom.Groupworkrequireslearner
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cooperation,whichisseenasbetterthancompetition.Affective-based

activitiesreferstotaskswithanimaginative-creativeorientation.(For

furtherdiscussionoflearner-centeredness,seeTudor,1996).

HUM1031ntroductiontoReligion.

Thisclassisofferedtofirst-yearstudents.Thecontentgoalofthe

classistopromoteanunderstandingthatreligionconsistsofmyths,beliefs

andrituals.Indoingso,wedonotfocusondetailingthespecific

differencesbetweenmajorworldreligions,nordoweproselytize

Christianityastheonly`truereligion.'Insteadwefamiliarizelearnerswith

theconceptualframeworkofmyths,beliefsandritualsandtoencourage

them,throughaseriesofpracticalactivities,tograduallydeepentheir

understandingofthisastheyworktowardstheirfinalgroup-workproject:

Tocreatetheirownreligion.

Thelanguagelearninggoalsoftheclasscenterondeveloping

proficiencyinallthefourskillareas,withaspecialemphasison

strengtheningfluencyandaccuracyinwriting.Anunderstandingof

content-specificlexisisachievedthroughreading,andthroughfocuson

selectedvocabulary.

Throughout,studentsareencouragedtobe`active'learners.For

example,theyarerequiredtousethelibraryandotherresourcestoconduct

theirownresearchintoShintodeities.Thentheypresenttheresultsoftheir

researchtotherestoftheclass.Theyarealsorequiredtoactively

participateinrole-playanddrama.Asanexampleofthis,afterreadinga

numberofWesternmythssuchastheBiblicalstoryofJob,ortheGreek

mythofDemeterandPersephone,studentsareplacedintogroupsandgiven

thetaskofusingthesereadingsasabasisforashortdramaticperformance.

Thistaskmeansthattheyhavetowriteascriptandalsodecidewhichparts

theywillplay.Then,aftermakinganynecessaryprops,theyactouttheir

versionofthemythin丘ontoftheotherstudents.

Asimilarapproachisusedinthefinalclassproject.Students,having

beenplacedintosmallgroups,firstchooseasuitablefocusfortheirreligion.

Theyarethenaskedtowriteamyth,whichaccountsfortheoriginsofthe

religion,tomakealistoftheimportantbeliefs,andfinallytoperforma

religiousritualinfrontoftheotherstudents.Thisritualshoulddemonstrate
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someimportantaspectofthereligion.

Inthepast,studentshavecomeupwithavarietyofcreativeand

interestingreligions.PerhapsthemostmemorableonewasbasedonHello

Kitty,thefamiliarJapaneseiconofmass-consumption.Interestingly,

althoughSanrioInc.,whofirstintroducedHelloKittytotheworldin1974,

hascreateditsownhistoryofthecharacter,thestudentschosetocreatea

moresinisterversionontheirown.

Inthismyth,HelloKittyappearswithatwinsisterBetty,whoisa

forceforgoodintheworld.Inasortofquasi-BiblicalGardenofEden,

humansandanimalscancommunicatefreely.Infact,humanbeingshave

beengiventailsbytheGodsthathelpthemtocommunicatewithanimals.

Unfo舳atelySatanappearsonedayandkid脚sK吻.Hetransformsher

intoanevilbeingandurgeshertodestroythehappybalancebetween

humansandanimals.FollowingSatan'sevilbidding,Kittydecidesto

removeallthetailsfromthehumans.ButBettyintervenestopreventthis;

andthen,afterafinalarmageddon-likestrugglebetweenthefeistyfelines,

bothcatsfalldeadfromexhaustion.Inaspecialreligiousceremony,human

beingsarerequiredtoweartailsandbehavelikeanimalsonDecember17

eachyear.Thiswillhelphumanbeingstomoreclearlyunderstandhow

animalsexperiencelifeontheEarth.

IhavewrittenaboutthisprojectinsomedetailbecauseIbelievethat

itdemonstrateshowcontemporaryculturecanbeavaluableresourceand

alsoacatalystforcreativityintheclassroom.Althoughmanypeopleoften

commentthattheJapaneselackcreativity,myexperiencehasbeenthatthis

issimplynotthecase.However,itisimportantthatmaterialsarealways

preparedcarefullytoensurecomprehensibilityandthattasksare

well-structured.Theorywillbeunderstoodmoreeffectivelyifitis

reinforcedthroughengagementinavarietyofpracticalactivities.

ESP201Japan/GreatBritainRelations

Thisclassisofferedtosecond-yearstudentsinthespringsemester.

Althoughitstitlesuggestsa`compareandcontrast'approach,infactthe

emphasisinrecentyearshasbeenonstudyingBritishhistoryandculture.

Inordertodothis,thestudentsaregivenavarietyofreadingsthatcovera

numberoftopics.Thesereadingsaresupplementedwithmini-lectures,
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comprehensionquestions,vocabularyworkandquizzes.Thestudentsare

usuallyrequiredtowritetwoorthreepapersduringthecourseon

designatedtopics.

Inadditiontothiswork,learnersarealsorequiredtoparticipateina

numberofhands-on,student-centeredlearningtasksthataredesignedto

strengthentheirunderstandingofthematerialandtogivethemopportunties

forself-expression.Forexample,afterlisteningtoamini-lectureon

medievalBritian,theyaredividedintogroupsandthenbuildmodelsof

typicalmedievalbuildings,suchascastlesandchurches.Thentheyusethe

Internetandthelibrarytogathersomemoreinformation,beforemakinga

presentationabouttheirmodeltothewholeclass.Other`alternative'

activitiesthathaveprovedpopulararedesigningpostersandmaking

Englishscones.Infact,bakingsconesprovedtobeoneofourmost

successfulclasses;itwasgivenhighpointsinourend-of-semesterclass

evaluationandthesconeswereeatenbystudents,facultyand

administration.

Althoughtheclasswasgoingwell,wewerestillaskingourselvesa

numberofquestions.Wewonderedwhethertherewayanywayoftaking

learningoutsidetheclassroomtoinvolveotherstudentsandevenother

membersofthecommunity?Couldwestagesomekindofeventthatwould

satisfytheserequirementsandalsoencouragecross-culturalunderstanding?

TheanswertothesequestionscamewiththeideaofstagingaBritish

festival(Davies2004).Ourlessonplanningsoonmovedon丘omtheusual

dailyroutineintoanewdimensionaswebegantoenvisagehowtheevent

couldbestaged.Initially,wethoughtofjustinvolvingourownclass.We

decidedthatthefestivalwouldfeatureacricketmatchbetweenstudents

fromourclassandthosefromanotherclasscalled"BritishThoughtand

Culture."Abudgetwasnegotiatedandcricketequipmentwaspurchased

usingtheInternet.Wealsodecidedtohaveaneggandspoonrace,a

three-leggedraceandasackrace.Adartboardwasobtainedandthe

studentspracticedthrowingdarts.Wealsodecidedtocontactalocalstables

toseeifahorsecouldberentedfortheday.Infact,bothahorseandmule

weremadeavailabletous.Atalatestageinourplanning,thestudent

governmentaskedwhethertheycouldcombinethefarewellbarbecueparty

forthesecondyearstudentswiththeBritishfestival.(Thesecondyear
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studentswouldsoonbeembarkingonasemesterofstudyingoverseas.)We
readlyagreed,asitseemedthatabarbecueintheeveningwouldbeagood
waytoroundofftheevent.Italsoconvenientlysolvedtheproblemof

whethertosupplyrefreshmentsourselves.Wefeltthattherewouldbeno
needforustodosowithabarbecueplanned .
Thestudentsweregivenclasstimetoprepareforthefestival .To

beginwith,theymadeposterstoadvertisethevariousevents .Someof
theseweresurprisinglycreativeandallofthemwerevisuallystriking.They
werethengivenanoralintroductiontotherulesofcricket .Thiswas
followedbysomecricketpracticeonthesportsfield.Althoughcricketisa

generallyagameformen,wefoundthatourfemalestudentswerequite
willingtoparticipateinplaying.Then,thestudentsreturnedtothe
classroomandwroteashortpassagedescribingtherulesofthegameso

thatwecouldcheckthattheyhadunderstoodthem .So,inanutshell,we
weretryingtoachieveabalancebetweenmore`formal'modesof

instructionandfreer`learningbydoing'activities.Butwewerenotsimply
followingprocedures;thestudentshadthebenefitofknowingthatthere

wasarealgoalaheadofthem,aneventwhosesuccessorfailurewould

dependontheirefforts.

Next,thestudentswereaskedtoformsmallgroupsandtotake
responsibilityforthevariousdifferentevents.Theywereresponsiblefor
obtaininganynecessaryitems.Forexample,theeggandspoonraceteam
boughteggs,hard-boiledthemandobtainedspoons.Wealsodecidedtorun
afewtrialracestofindoutjusthowdifficulttheyweretocompleteandthe

optimumdistanceforthecourse.

ThefirstBritishFestivalwasheldonaSaturdayinJulyanditwas

betterattendedthanwehadanticipated.Alargenumberoffacultycame
alongandbroughttheirchildrenwiththem .Thechildren,facultyand
studentsenjoyedtakingpartintheracesandplayingdarts.Thehorseswere

particularlypopularandmanystudentshadfunridingthem.Somestudents
evendecidedtotakeridinglessonsatthestables.Overall,wefeltsatisfied
thatwehadorganisedalarge-scaleeventthatbroughtstudents,facultyand
thepublictogether.Significantly,thefestivalwasalsoreportedinalocal

newspaperwhichgaveusvaluablepublicity.
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SS1041ntroductiontoPsychology.

SinceaconventionalIntroductiontoPsychologyclasscontains

materialthatislinguisticallytoodifficultforourstudents,thisclassfocuses

onsamplingsomeaspectsofpsychology.Althoughtheoreticalperspectives

areincluded,theoverallapproachispractical.Thisisseenasappropriate

sincethedisciplineofpsychologyisgroundedinempiricalresearchand

datagathering.

Hereistheclasssyllabus:

●

●

●

●

●

●

Unitl

Unit2

Unit3

Unit4

Units

Unit6

Introductiontopsychology

Typesoflearning

Advertisingandpsychologicaltechniques

Counseling

Psychologicalillnesses

Projectwork.

Eachunittakesfromtwotothreeweekstocomplete.The

studentshavetwoclassesperweekandeachclasslastsfortwoandahalf

hours.Thestudentsexplorevariousthemessystematically,whileworking

towardsthefinalgoalofsynthesizingtheirideasintoafinalproject.For

example,Unit3beginswithareadingfollowedbycomprehension

questionsandawritingassignment.Afterthis,thestudentsaregivensome
advertisementstoanalyzeandalsobringtheirownexamplesfrom

magazinesetc.,foruseingroupdiscussions.Thefinalsmallgroupproject

istoinventaproductandthendesignagoodadvertisementforit.The

groupmembersthenhavetodescribetheirproducttotherestoftheclass
andexplainwhothetargetcustomersare.Amongtheproductsthathave

beendesignedareageneticallyengineeredcaketreeandatime-vision

camera.

Conclusion

Inconclusion,Ihavedescribedthreedifferentclassesinsomedetail.

Oneofthestrengthsoftheme-basedCBIisitsflexibilitybecauseteachers

cancreateindividualunitswithspecificlearnerneedsinmind.The

introductiontopsychologyclassisanexampleofthisprocessinoperation.

TheDo-It-Yourselfreligionprojectrequiresstudentstodrawontheir
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knowledgeofcontemporarycultureandusesomeaspectofthistocreate

theirownreligion.Indoingthis,theyarerequiredtodemonstratetheir

understandingofmyth,beliefandritual.TheBritishFestivalisanexample

ofhowacommunityeventcanalsobeasuccessfulandpracticalwayof

learningaboutculture.Itinvolvesstudentsinsomethingbiggerthan

themselvesandalsofreesthem,albeittemporarily,丘omconventional

classroom-basedlearningroutines.

Debra'sProjects

1'mgoingtodescribesomeprojectsthatcanworkinbothupperand

lowerdivisionclasseswithminoradjustments.Thefirstprojectfocuseson

anexerciseaboutarchaeologywithveryspecificlanguage-and

content-relatedobjectives.Thesecondoneisaninteractivescenariowhich

isdesignedtoenhanceoverallfluencyandexpressionaswellassensitivity

toculturalandpersonalissues.

"Neanderth
alsmayhavebeenhandsome"

InteachingCBI,thereareareaswherewhereEnglishandcritical

thinkinggoalsmergeneatly.1'vefoundoneinarchaeologywhichinvolves

evidentialityanduseofthemodal+have+pastparticipleconstruction.

Sincethisconstructionoccurs丘equentlyinnaturalisticEnglishwriting

aboutarchaeologicalfindings,focusingonitprovidesanopportunityto

trainboththeformandthereasoningbehinditsuse .Bothoftheseare
`stickypoints'forourst

udents.Asurveyofteachingmaterialsandother

literature(Occhi2003)indicatesthattheirculturalschemataforlearning

aboutprehistorylackstheinferentialcomponent'.Theevidentialresources

ofJapanesedonotcorrespondcleanlytotheEnglishforms.Not

surprisingly,inopen-endedwritingtaskstheyunderproducesuchmodals

whereuseoftheseformsiswarranted.

'J
apaneseprehistory-andmuchofscienceforthatmatter-ispresentedinthe

Japaneseeducationalsystemasreceivedwisdom,tobememorizedpiecemealin

preparationforobjectiveexaminations(Habu1989,HabuandFawcett1990,
McVeigh2002).
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Thefollowinglessonplanhasworkedwelltoengagestudentsinthe

useoftheseforms,andintheschemaofinferentialthinkingthatunderlies

thismode.IhaveuseditinIntroductiontoAnthropology(lowerdivision)

andArchaeology(upperdivision)classes.Ipresentedstudentswith

excerptsfromadocumentaryfilm(DiscoveryChannel2001,A

NeanderthalsWorld),accompaniedbyprintoutsofthenarrative.Ahandout

focusingonconstructionofthemodal+have+pastparticiplefollowed.

Studentsworkedfirstwithcreatingformsthatexpressconclusionsbased

directlyfromevidence,e.g.,Neanderthallegboneswereshort=>

Neanderthalsmusthavebeenshort.Wethendiscussedsituationsappearing

inthefilminwhichcombiningevidencewithgreaterdegreesofinference

(i.e.inputfromtheanalyst'sculturalschemas)necessitatesmodalforms

expressinglowerlevelsofcertainty,e.g.,

●Flowerswerefc)undwithbones=>Neanderthalsmの ノhavehad

funerals.

●OR=>Theflowersmayhavebeentrash.

Studentsthenpracticediscussingevidencewiththe[modal+have+

PP]constructions,creatingsentencesappropriatelyexpressingtheir

conclusions.Webringuptheissueofinferentialreasoningandexaminethe

roleofculturalinput.Intheexampleabove,wemaylikethethoughtof

Neanderthalshavingfuneralsifwefeelakinshipwiththembecausewe

conductfunerarypracticesusingflowers.Ontheotherhand,ifweseethem

asquitedifferenttoourselveswemayconcludedifferently.One

serendipitousbitofcontentinthetapereinforcesthisnotionofcultural

inputratherbyaccident.Inasegmentdiscussingthedifficultyoflifeand

scarcityofresourcesforNeanderthals,weseetheeldermandiscardaraw

eggthatbrokeinhishand.ThoughAmericansaretaughtnottoeatraw

eggsduetofearofbacteria,Japanesedoeatraweggs.Seeingthe

juxtapositionofwastagewiththediscussionofscarcitypointstothe

culturalinputofthefilmmakersandpromptsadifferentconclusionforthe

students,namely:

"Iwouldhaveeatentheegg"=>Hemighthaveeatentheegg
.

Fromthispractice,studentscanexperiencehowthisinferential

schemaconnectsphysicalevidence,logicalreasoning,andculturalinputto

createconclusionsexpressingvaryingdegreesofstrengththroughtheir
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grammaticalconstruction.Thiskindofexerciseformsthebasisforother

analyticdiscussionsandisrepeatedthroughoutthecoursewhenappropriate .

Studentshavecommentedthatthisexerciseenhancestheirunderstandingof

boththerelevantgrammaticalandanalyticalpoints.

WebboardElectronicExchanges

Oneexampleofaprojectthatisapplicabletoseveralacademic

subjectsisanemail-likeexchangeprojectfacilitatedbyawebboard,which
Ihaveusedtoconnectstudentsinseveralofmyclasseswithcollege

studentsinIowaandinMaine.Thisprojectfocusesonoverallfluency

alongwithexplorationofpositionalityandpersonalvaluesratherthanthe

developmentofaspecificgrammaticalformorasinglepointof

disciplinarycontent.Ihaveusedthisprojectinalowerdivisioncourseon

JapanesePopularCulture,andupperdivisionclassesofWorldEthnography

andIssuesinNorthAmericanSociety.

Studentsloginduringclasstimetoreadandrespondtomessages ,
whiletheinstructor/scirculatetoprovidetechnicalandEnglishassistance.
Ofcourse,thisprojectrequiresaccesstocomputersandwillingnessto

engagewithtechnology,aswellasawillinginstructor/partnerinanother

university2.However,theeagernessstudentshaveforthisprojectandthe

experiencestheygainfromitcertainlyrewardtheinstructors'efforts.

TheIowaprojectfinisheditsthirdyearin2003.Itisconductedin

springsemesterwithstudentsofanon-WesternculturescourseonJapan.

MystudentsareeitherinlowerdivisionJapanesepopularcultureorin

upperdivisionethnographyclasses.Becauseofthescheduledifferences,

thisexchangeonlylastsonemonth,andisthefocalexerciseforthatperiod

alongwithinclassdiscussionsandbriefwritingpromptsaboutit.Itisa

free-formdiscussionwithnointerventionbytheinstructors.

TheIowastudentshavestudiedJapanforthreemonthspriortothe

exchange,andfeelthattheywanttoknowhowindividualsinJapan

experienceaspectsofculturethattheyhavestudied.Thoughatfirstthe

emphasisisonomiaiandotheraspectsofJapaneseculturethatAmericans

seemtofindespeciallyproblematic,duringtheone-monthexchangethe

2Logisticalissuesaredisc
ussedmorefullyinDunnandOcchi2003a.

51



DebraJ.OCCHIandStephenJ.DAMES

dialoguebroadensandcomplexifies.Studentsonbothsidesbecomemore

reflexiveintheirdiscussionsandsensitivetointraculturalvariationaswell

ascross-culturalcomparison(DunnandOcchi2003a,b).

Thisprojectisidealforcurricularprogramswhichincorporatestudy

abroadinEnglish-speakingcountries.Inourcase,thesecondsemesterof

thesecondyearisspentabroad.Therefore,thelowerdivisionstudentsfind

thee-exchangeausefulpreparationforthekindsofquestionstheyare

likelytofaceinthestudyabroadtermimmediatelyfollowingthecourse.

Theupperdivisionstudentsenjoythechancetocomparethisexchangeto

experiencestheyhavehadwhiletheywereabroadandtoconsiderissuesof

cross-culturaldifferenceandsimilaritymoredeeply.Theexchangealso

formsabasisforinclassdiscussionsoftopicsrelevanttothecourseasa

whole;forexampleissuesofethnographicmethodologyandthepoliticsof

interviewinginaclassonWorldEthnography.

WiththeMainegroup,thewebboardgoesonweeklyfortheentirefall

semester.2003wasoursecondyearofexchange.TheMainecourseis

IntroductiontoSociology,andourgroupisanupperdivisionclassstudying

IssuesinNorthAmericanSociety.Inthisexchangeweinstructorsprovidea

topicalframeworkthatmeetsourmutualcourseobjectivesandpost

messagesofourownaswell.Studentsdiscussavarietyofsocialissuesand

currentaffairsoverafifteen-weekperiod.Wedovetailedthee-exchange

activitywitha`watchandreport'activity(Lahar1999)inwhichstudents

reporttotheirrespectiveclassesindividuallyinturnaboutacurrentevent

oftheirchoosing.Studentsthenpostedtheirreportstothewebboardfor

commentsandreflections.Inthiswaystudentscoulddiscussnewstopics

betweenaswellaswithintheirclasses.

E-exchangecanmeetavarietyofeducationalobjectiveswhile

providinguniqueforumsforstudentinteractionacrosscultures.Participants
ineachofthewebboardgroupsinallclasseshaveratedthisactivityasone

ofthemostinterestingandusefulintermsofbringingcoursetopicsintoa

moretangibleperspective.Instructorscanobservestudentdevelopmentas

itoccursthroughdialogue.Inanalyzingwhatstudentswriteduringthese

exchangesbothonthewebboardandinreflectivecommentsaboutit,we

seeevidenceforincreasedfacilityofexpressionanddevelopmentofmore

nuancedunderstandingsregardingcultureandtheindividual.Ofcourse,it
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alsohelpstoenhanceEnglishfluencyaswell.

Summary

Inthisbriefoverviewwecanonlyprovideasamplingofappropriate

pedagogiesforenhancingcontent-andlanguage-basedunderstandingofan
English-basedliberalartscurriculum.Wehopethattheseexamplesshow

hownotionslike`activelearning'and`content-basedinstruction'canbe

implementedinvarioussubjectsofinquiry.Weplantocontinueinquiry

intohowtobestmeetouraudience,orratherourco-participantsinthe

classroom.
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